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Guiding Document for the Professional Learning Plan

Rationale Statement: Each student teacher seeking initial certification is required to complete the Guiding Document for the Professional Learning Plan as one of the requirements for satisfactorily completing his/her program at Columbus State University. The purposes for completing the Guiding Document are: (1) Induction level teachers are required to have Professional Learning Plans (PLPs) for the length of time they hold an Induction Certificate; therefore, the faculty and staff at Columbus State University want to support you as you analyze your student teaching data to inform your induction level PLP. (2) The Guiding Document will allow you to identify your areas of strength, areas for growth, ways in which you can be supported, and professional learning goals. (3) Columbus State University’s faculty and staff will use the data collected within the Guiding Document to partner with school districts in terms of developing job-embedded, professional learning opportunities and resources that will support you throughout your first year of induction. (4) Finally, after your first year as an induction teacher, Columbus State University’s faculty and staff will follow-up with you to identify the progression towards meeting your professional learning goals and work with you to identify new professional learning goals, based on data, in an effort to continue supporting you.   

Step 1: Identifying Information 
E-mail address other than your Columbus State University e-mail address: ___________________________
Columbus State University’s Student ID # (e.g., 909…): ___________________

Step 2: Overview of Areas of Strength and Areas for Growth
Alignment of Georgia Teacher Assessment on Performance Standards (TAPS), Model of Appropriate Practice, Disposition Evaluation, and GACE.

As you reflect on your student teaching data, consider the alignment of the TAPS and instruments used to measure your performances at Columbus State University (e.g., MAP, Dispositions, & GACE). Also consider feedback from your clinical supervisor, cooperating teacher, and other evidence of your teaching. The alignment will support you in identifying your areas of strength and areas for growth. After identifying an overview of your areas of strength and areas for growth, you will then identify specific areas of strength and areas for growth based on the TAPS sub-standards. 



	Model of Appropriate Practice
	Disposition Evaluation
	Georgia Teacher Assessment on Performance Standards (TAPS)

	1A: Demonstrates Knowledge of Content
1D. Selects Appropriate Learning Goals
1F. Designs Coherent Instruction
	N/A
	Standard 2: Instructional Planning


	1B. Demonstrates Knowledge of Pedagogy
1C. Demonstrates Knowledge of Students 
1E. Demonstrates Knowledge of Resources
	N/A
	Standard 3: Instructional Strategies
Standard 4: Differentiated Instruction


	1C. Demonstrates Knowledge of Students 
	N/A
	Standard 3: Instructional Strategies
Standard 4: Differentiated Instruction


	
	N/A
	Standard 3: Instructional Strategies
Standard 4: Differentiated Instruction

	Model of Appropriate Practice
	Disposition Evaluation
	Georgia Teacher Assessment on Performance Standards (TAPS)

	2A. Creating an Environment of Respect and Rapport
2B. Establishing a Culture for Learning
	N/A
	Standard 7: Positive Learning Environment
Standard 8: Academically Challenging Environment


	3C. Engaging Students in Learning
3E. Demonstrating Flexibility and Responsiveness
	N/A
	Standard 4: Differentiated Instruction
Standard 8: Academically Challenging Environment

	3B. Using Questioning and Discussion Techniques

	N/A
	Standard 4: Differentiated Instruction
Standard 8: Academically Challenging Environment


	3C. Engaging Students in Learning





	N/A
	Standard 4: Differentiated Instruction
Standard 8: Academically Challenging Environment

	Model of Appropriate Practice
	Disposition Evaluation
	Georgia Teacher Assessment on Performance Standards (TAPS)

	3F. Reflecting on Teaching
	5. Commitment to Student Learning
	Standard 4: Differentiated Instruction
9: Professionalism

	
	5. Commitment to Student Learning
	Standard 6: Assessment Uses


	3D. Using Assessment in Instruction
	N/A
	Standard 6: Assessment Uses
Standard 10: Communication

	
	5. Commitment to Student Learning
	Standard 3: Instructional Strategies
Standard 6: Assessment Uses

	Model of Appropriate Practice
	Disposition Evaluation
	Georgia Teacher Assessment on Performance Standards (TAPS)

	
	N/A
	Standard 6: Assessment Uses

	3F. Reflecting on Teaching
	5. Commitment to Student Learning
	Standard 3: Instructional Strategies
Standard 4: Differentiated Instruction 
Standard 6: Assessment Uses 




Step 3: Specific Areas of Strength and Areas for Growth
Now that you have developed an overview of your areas of strength and areas for growth, you will identify specific areas of strength and areas for growth based on the TAPS sub-standards. For example, if you received ratings of Novice for 1A, 1D, and 1F on the MAP, then this would indicate an area of strength in terms of TAPS #2 Instructional Planning. However, you must now review each of the sub-standards for TAPS Standard #2, Instructional Planning, to identify a specific area for strength. For example, your data indicates that your area of strength is TAPS Standard #2’s sub-standard of ‘Develops plans that are clear, logical, sequential, and integrated across the curriculum (e.g., long-term goals, lesson plans, and syllabi).’ Therefore, this will now become one of your specific areas of strength.

You will select 3 specific areas of strength based on the TAPS sub-standards and check the boxes:
After selecting three boxes, you'll explain and support your choices.
 Professional Knowledge
·  Instructional Planning
·  Instructional Strategies
·  Differentiated Instruction
·  Assessment Strategies
·  Assessment Uses
·  Positive Learning Environment
·  Academically Challenging Environment
·  Professionalism
·  Communication
Provide your reasoning for your selected areas. Remember to cite evidence collected in your final semester of your teacher preparation program, such as evaluations (MAP & Dispositions) and feedback from your clinical supervisor and cooperating teacher. Use the TAPS document to help you link your experiences with the indicators for each standard.*

	



Based on the evidence collected in your final semester of your teacher preparation program, reflect on the evaluations (MAP, Dispositions, & GACE) and feedback from your clinical supervisor, cooperating teacher, and other evidence of your teaching to identify:
· Area(s) for improvement. See the TAPS Standards to identify specific areas for improvement related to the evidence collected in your final semester of your teacher preparation program)
[bookmark: _GoBack]Select three areas for improvement by checking the boxes to the right. After selecting three boxes, you'll explain and support your choices.
·  Professional Knowledge
·  Instructional Planning
·  Instructional Strategies
·  Differentiated Instruction
·  Assessment Strategies
·  Assessment Uses
·  Positive Learning Environment
·  Academically Challenging Environment
·  Professionalism
·  Communication
Provide your reasoning for your selected areas. Remember to cite evidence collected in your final semester of your teacher preparation program, such as evaluations (MAP & Dispositions) and feedback from your clinical supervisor and cooperating teacher. Use the TAPS document to help you link your experiences with the indicators for each standard.*

	




Georgia Teacher Assessment on Performance Standards (GA TAPS)

Planning Domain
Standard 1 Professional Knowledge Performance Indicators
• Addresses appropriate curriculum standards and integrates key content elements. 
• Facilitates students’ use of higher-level thinking skills in instruction. 
• Demonstrates ability to link present content with past and future learning experiences, other subject areas, and real-world experiences and applications. 
• Demonstrates accurate, deep, and current knowledge of subject matter.  
• Exhibits pedagogical skills relevant to the subject area(s) taught and best practice based on current research. 
• Bases instruction on goals that reflect high expectations for all students and a clear understanding of the curriculum. 
• Displays an understanding of the intellectual, social, emotional, and physical development of the age group. 

Standard 2 Instructional Planning Performance Indicators
• Analyzes and uses student learning data to inform planning. 
• Develops plans that are clear, logical, sequential, and integrated across the curriculum (e.g., long-term goals, lesson plans, and syllabi). 
• Plans instruction effectively for content mastery, pacing, and transitions.  
• Plans for instruction to meet the needs of all students. 
• Aligns and connects lesson objectives to state and local school district curricula and standards, and student learning needs. 
• Develops appropriate course, unit, and daily plans, and is able to adapt plans when needed. 

Instructional Delivery Domain
	Standard 3 Instructional Strategies Performance Indicators
	• Engages students in active learning and maintains interest.  
• Builds upon students’ existing knowledge and skills. 
• Reinforces learning goals consistently throughout the lesson.  
• Uses a variety of research-based instructional strategies and resources.  
• Effectively uses appropriate instructional technology to enhance student learning. 
• Communicates and presents material clearly, and checks for understanding. 
• Develops higher-order thinking through questioning and problem-solving activities. 
• Engages students in authentic learning by providing real-life examples and interdisciplinary connections. 

	Standard 4 Differentiated Instruction Performance Indicators
• Differentiates the instructional content, process, product, and learning environment to meet individual developmental needs. 
• Provides remediation, enrichment, and acceleration to further student understanding of material.  
• Uses flexible grouping strategies to encourage appropriate peer interaction and to accommodate learning needs/goals. • Uses diagnostic, formative, and summative assessment data to inform instructional modifications for individual students.  
• Develops critical and creative thinking by providing activities at the appropriate level of challenge for students. 
• Demonstrates high learning expectations for all students commensurate with their developmental levels. 

Assessment Of and FOR Learning Domain
	Standard 5 Assessment Strategies Performance Indicators
	• Aligns student assessment with the established curriculum and benchmarks. 
• Involves students in setting learning goals and monitoring their own progress.   
• Varies and modifies assessments to determine individual student needs and progress. 
• Uses formal and informal assessments for diagnostic, formative, and summative purposes. 
• Uses grading practices that report final mastery in relationship to content goals and objectives.  
• Uses assessment techniques that are appropriate for the developmental level of students. 
• Collaborates with others to develop common assessments, when appropriate. 

	Standard 6 Assessment Uses Performance Indicators
• Uses diagnostic assessment data to develop learning goals for students, to differentiate instruction, and to document learning. 
• Plans a variety of formal and informal assessments aligned with instructional results to measure student mastery of learning objectives. 
• Uses assessment tools for both formative and summative purposes to inform, guide, and adjust instruction. 
• Systematically analyzes and uses data to measure student progress, to design appropriate interventions, and to inform long- and short-term instructional decisions. 
• Shares accurate results of student progress with students, parents, and key school personnel. 
• Provides constructive and frequent feedback to students on their progress toward their learning goals. 
• Teaches students how to self-assess and to use metacognitive strategies in support of lifelong learning.

Learning Environment Domain
	Standard 7 Positive Learning Environment Performance Indicators
	• Responds to disruptions in a timely, appropriate manner. 
• Establishes clear expectations for classroom rules, routines, and procedures and enforces them consistently and appropriately. 
• Models caring, fairness, respect, and enthusiasm for learning. 
• Promotes a climate of trust and teamwork within the classroom. 
• Promotes respect for and understanding of students’ diversity, including – but not limited to – race, color, religion, sex, national origin, or disability. 
• Actively listens and pays attention to students’ needs and responses. 
• Creates a warm, attractive, inviting, and supportive classroom environment. 
• Arranges the classroom materials and resources to facilitate group and individual activities. 

	Standard 8 Academically Challenging Environment Performance Indicators
	• Maximizes instructional time. 
• Conveys the message that mistakes should be embraced as a valuable part of learning. 
• Encourages productivity by providing students with appropriately challenging and relevant material and assignments. 
• Provides transitions that minimize loss of instructional time. 
• Communicates high, but reasonable, expectations for student learning. 
• Provides academic rigor, encourages critical and creative thinking, and pushes students to achieve goals. 
• Encourages students to explore new ideas and take academic risks. 

Professionalism and Communication Domain 
	Standard 9 Professionalism Performance Indicators
• Carries out duties in accordance with federal and state laws, Code of Ethics, and established state and local school board policies, regulations, and practices. 
• Maintains professional demeanor and behavior (e.g., appearance, punctuality and attendance). 
• Respects and maintains confidentiality. 
• Evaluates and identifies areas of personal strengths and weaknesses related to professional skills and their impact on student learning and sets goals for improvement. 
• Participates in ongoing professional growth activities based on identified areas for improvement (e.g., mentoring, peer coaching, course work, conferences) and incorporates learning into classroom activities. 
• Demonstrates flexibility in adapting to school change. 
• Engages in activities outside the classroom intended for school and student enhancement. 

	Standard 10 Communication Performance Indicators
• Uses verbal and non-verbal communication techniques to foster positive interactions and promote learning in the classroom and school environment. 
• Engages in ongoing communication and shares instructional goals, expectations, and student progress with families in a timely and constructive manner. 
• Collaborates and networks with colleagues and community to reach educational decisions that enhance and promote student learning. 
• Uses precise language, correct vocabulary and grammar, and appropriate forms of oral and written communication. .
• Explains directions, concepts, and lesson content to students in a logical, sequential, and age-appropriate manner. 
• Adheres to school and district policies regarding communication of student information. 
• Creates a climate of accessibility for parents and students by demonstrating a collaborative and approachable style. 
• Listens and responds with cultural awareness, empathy, and understanding to the voice and opinions of stakeholders (parents, community, students, and colleagues). 
• Uses modes of communication that are appropriate for a given situation. 
 
Georgia Department of Education (2014). TAPS Standards Reference Sheet. Retrieved from 
https://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Documents/FY15%20TKES%20and%20LKES%20Documents/TAPS_Reference_Sheet%206-5-14.pdf.  

Step 4: Identify Resources 
This prompt may be difficult to answer as you may not be aware of specific resources within a school district; however, if you could choose (based on your learning style), identify resources that would be most beneficial to you. What supports/resources would be most helpful as you work on this area(s) for improvement? (e.g., participating in book studies, reviewing texts, attending professional conferences, observing colleagues, conducting peer evaluations, coaching from district-level representatives and/or university-level representatives, attending professional development workshops, participating in professional learning communities, engaging in research projects)
	



Step 5: Professional Learning Goals 
Develop professional learning goals for your first year of teaching based on your indicated areas for improvement.
· Your first three professional learning goals must align with your noted areas for improvement.
· Your fourth goal must relate to meeting the needs of students with disabilities.
· Your fifth goal must relate to meeting the needs of culturally diverse learners.
· All Professional Learning Goals must be measurable.
· Be sure to use the TAPS reference sheet to guide and align your goals to your indicated areas for improvement.
Write Goal #1 and explain what evidence will you collect within the first year to indicate you have met professional learning goal #1?
	



Write Goal #2 and explain what evidence will you collect within the first year to indicate you have met professional learning goal #2?
	



Write Goal #3 and explain what evidence will you collect within the first year to indicate you have met professional learning goal #3?
	


Write Goal #4 for meeting students with disabilities needs and explain what evidence will you collect within the first year to indicate you have met professional learning goal #4.
	



Write Goal #5 for meeting culturally diverse students’ needs and explain what evidence will you collect within the first year to indicate you have met professional learning goal #5.
	


    
Optional: Write any other goals you may have for your first year of teaching.

	



Describe how the supports/resources (e.g., participating in book studies, reviewing texts, attending professional conferences, observing colleagues, conducting peer evaluations, coaching from district-level representatives and/or university-level representatives, attending professional development workshops, participating in professional learning communities, engaging in research projects) will assist you in achieving your professional learning goals:*

	




Step 6: Follow-Up
First Year of Induction
Professional Learning Plan Follow-Up

Congratulations! You have just completed your first year of teaching! In order to continue a focus approach to supporting you, please answer the following questions. Your responses will be used to identify professional development opportunities and resources as you progress to your second year of teaching. 

1. Based on an intentional focus for achieving your professional learning goals throughout your first year of teaching, what areas can you now say have become area(s) of strength? 
2. In reflection of your induction year (i.e., first year of teaching), what supports/resources have been most helpful to you as you worked toward becoming proficient regarding your areas for growth and achieving your professional learning goals?
3. Were there any supports/resources that were not available that you would have liked to have received? 
4. Develop professional learning goals for your second year of teaching (see the TAPS sub-standards to support the development of your professional learning goals): 
	Goals
	Evidence Collected

	Goal #1:
	What evidence will you collect within the second year to indicate you have met professional learning goal #1? 


	Goal #2:
	What evidence will you collect within the second year to indicate you have met professional learning goal #2? 


	Goal #3:

	What evidence will you collect within the second year to indicate you have met professional learning goal #3? 


	Goal #4 for meeting students with disabilities needs:

	What evidence will you collect within the second year to indicate you have met professional learning goal #4? 


	Goal #5 for meeting culturally diverse students’ needs:

	What evidence will you collect within the second year to indicate you have met professional learning goal #5? 


	Goal #6: Optional

	What evidence will you collect within the second year to indicate you have met professional learning goal #6? 
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