, AND RENAISSANCE EDUCATION

Blake Lisemby”

ther it be Christian, Secular, Civic, or
ss consists of certain fundamental attributes: a
ic appreciation for the classical languages and
spective on events, an expectation that truth is
ast, a profound belief in the dignity of human
for bettering the human situation. It is the
h initiated the compelling desire for educational
ns sought by many Renaissance humanists. Sir
and, Desiderius Erasmus of Rotterdam, and Juan
1a were three of the most famous Renaissance
ove for educational reform. They were
e Northern Renaissance in the late fifteenth and
1es. (Vives, though Spanish, lived most of his
, England, or the Low Countries.) The three
iendship, Catholicism, and often overlapping
education. More maintained a friendship with
‘met in 1521, and a long-standing brotherly
s, whom he had encountered in 1499. Erasmus
1517, and Vives became a pupil of Erasmus in
eriod when the dissension in Christianity was so
cism the object of so many attacks, the men’s
ther Church further served as an especially strong

‘these men had a particular interest in education,
led upon a revival of grammar and rhetorical skills,
they considered most crucial to the inheritance
cation. This would of course have meant Latin
ic, that language being the vehicle of
| For instruction they would consider the
lassical literature the only acceptable models by
ammar and refined rhetorical elocution could be
antly, these models also included those of Greek
had been the genesis of so many rhetorical skills
. Since the reintroduction, in 1398, of the Greek
- Western European culture, a thorough knowledge
come the sine qua non of a humanistic education.
t an emphasis on language? A humanist did not
rest in language upon style, wit, and elegance as a




dilettante might. It was rather a desire to aid the disse
truth which stirred his dedication to language. Since
the only means by which knowledge can be con
understood that one had to learn to express himself pro
attempting anything else. Philologically, the humanist’s L
in language study was (0 provide a more accurate unde
the Holy Scriptures, which they felt were the ultimate
of truth. 2
This new learning of the humanists was in oppos
medieval dialectic of scholasticism, which had been er
the detriment of the other two disciplines of the medi
grammar and rhetoric, in the two hundred years pm
Scholasticism had become the primary mode of educ
by the Church and the great universities of Europe
very dominant throughout the lifetimes of Erasmus, M
Each of them shared a revulsion for dialectic and iss
respective philippics against the tedious, hairsplitting
in scholastic argumentation. Scholastic educators,
taught students the skills of logical argumentation @
employ it in acquiring any sort of knowledge. As a
technology, philosophy, poetry, and any other field o
a mere battleground on which to employ the weapo
matter if a point of debate was trivial or truth was f

fray. The quality of Latin grammar in which th
education was communicated served as an additional sou
for the three, due to its barbarity and the lack of co
by scholastics towards language reforms. Indeed the E
was affronted by the mere consideration of altering
Regarding dialecticism, Vives correctly expressed no
of the other two, but all humanists, when he s

pseudo-dialecticos:

. he who does not understand the jargom
dialecticians is deceived in the beginning of his
and the further he proceeds the further he g
It is certain that the pseudo-Latin they employ
be understood by Cicero if he came to life agair
not only so, there is none of the pseudo-dialecticiz
can possibly speak with circumspection as

constantly against even his own most empty
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mssing each of these men and their contributions to
hey will be presented in chronological order of their
s the eldest, then More, and finally Vives. Erasmus was
t intellectual of his day. After all, much as Voltaire
n the Enlightenment, Erasmus was the center around
other intellectuals revolved in the wuniverse of the
1 aissance, the Age of Erasmus. This is not to say that
e and Juan Luis Vives were less important to history as
Quite the contrary. Each man championed the
a humanistic education, yet each also made a
¢ mark on educational theory.
jous times in his life Erasmus resided in most of the
" Western Furope, whether he was studying in Paris,
Jambridge or Louvain, visiting publisher Aldus Manutius
le of Greek scholars in Venice, or writing in Germany.
‘of the occupations was anything more than temporary.
m restricted his freedom to travel, teach, and write. In
v he happened to be residing, however, usually he would
b 25 interim advisor to a school. For instance, in 1517
ipon the organization of the new Collegium Trilingue at

peant the most to Erasmus was the freedom to write and
e of the professional scholar. Yet, in a sense virtually
he ever penned was in some manner didactic, and many
ses dealt specifically with education. This is not only
¢, as Margaret Mann Phillips says, "his lifelong
yas to put his generation in contact with the literature
and show its relevance to the teaching of Christ, but
se number of his best-known works had actually started
‘the young."? The Adagia, of which he produced a
editions, had as its seminal work the Collecteanea.
ad written in Paris for the young Lord Mountjoy as
atin composition, but they also were intended to impart
handed down from classical literature.

r of Erasmus’ most famous works was the Collogquia,
originally a short compilation of dialogues, the
m formulae, regarding manners and foibles of society.
' also written in Paris and intended for pupils at the
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University as collections of exercises in Latin conversati
definitive 1523 Basel edition of the Colloguia, an olde
examines many topics ranging from courtship and m
religious superstitions. Similarly he produced two works
verborum et rerum (1512) and De ratione studii (1512), |
School of St. Paul’s in addition to De conscribendis episti
for his English pupil, Robert Fisher.® In all of these p
works, whether they concern fluency, the best method of
letter writing, Erasmus proved himself spiritually conce
education, whether he was in a classroom or not. For hi
was, in a sense, his school. These works provide perfec
for what William Harrison Woodward called "Erasmus’ I
uniting scholarship with didactic purpose: what was begun
to composition ‘became’ a manual of comment on life and -
Like most humanists Erasmus had an optimistic ce'
human beings could be educated. But this collective optin
farther to sustain his belief that people would understand
and seek it once they had received a proper education.
believed like More and Vives that the humanists’ progra .'
was a more efficacious path to truth and thus to Christ. |
this, and because he believed that the human spirit had
and mobility to choose good once given the opportunity
wonder that Erasmus spent his life educating others.
regard for the human spirit and love of mankind are
constantly recur in a study of his educational recommenda
example, concerning support for public education he states
De pueris instituendis: ;

Which brings me to claim it as a duty incumben
statesmen and churchmen alike to provide . . . a
supply of men qualified to educate the youth of
nation. It is a public obligation in no way inferior,
to the ordering of the army . . . And if the communi
backward in this respect, yet should every head
household do all that he can to provide for the edue
of his own . . . But the liberality of the rich ca
exercised here, in enabling innate powers to attain
due development by removing the hindrance imposei
poverty.? '
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d many other improvements such as games, devices

9 inspire children to an enjoyment of learning, the

ks to aid in language studies, and the employment of
couragement as a means of instruction rather than
ical punishment.

sible to distinguish two different categories of
‘Erasmus’ treatises: one category concerned with
ion and the other with a more efficacious method of
seneral. This distinction is more or less arbitrary
t in both topics is scattered throughout his works.
this distinction, however, it is possible to cite
th categories. Of the first, appropriate works would
mscribendis epistolis, De constructione, De copia
rum, De recta pronuntiatione, and De ratione studii.
pection of De ratione studii provides a better
; Erasmus’ attitudes towards language education.

written in 1511 to be used by an English humanist,

s School of St. Paul’s, and might have been inspired
yn teaching experiences in Paris, Italy, and England.®
~ the treatise presented humanism’s emphasis upon

edge falls into one of the two divisions: the
e of ‘truths’ and the knowledge of ‘words™ and if
or is first in importance, the latter is acquired
rder of time. They are not to be commended
their anxiety to increase their store of truths,
e necessary art of expressing them. For ideas
intelligible to us by means of the words which
} em; wherefore defective knowledge of language
n our apprehension of the truths expressed.”

_n to encourage the study of Greek and Latin for
o be educated and explains that the best method of
‘grammar lies in the reading of classical authors and
of rules and definitions. He gives a long list of
ss as well as those authors, such as Valla, Donatus,
"who could serve as guides in proper grammar and

tical logic, he says that should it "find a place in the
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course proposed I do not seriously demur; but I refuse te
Aristotle and I prohibit the verbiage of the schools."® T
the usual reserve in which humanists held dialectical
expressing their wish that the subject be relegated t
proper standing in the trivium. Dialectical methods were
acquire style, Erasmus thought. That came with writing,
needed to be reinforced by expanding one’s memory.
conditions determining memory capacity were a
understanding of the subject, logical ordering of

ascribed the "surest method of acquisition" to the
teaching others. 3

Erasmus devotes a great deal of attention, as one
to the art of literary composition. He thought the r

literary examples should always be chosen with a desi
lessons for practical and moral edification. Next came
composing many different forms of rhetorical prose i
Greek with a given argument in the vernacular to whi

to an argument in Greek and vice versa. When the st
his original compositions, the master would lend
developing themes, and an example of each of the
rhetorical forms would be attempted. In @
compositions, the instructor would note the ingenu
selection of material, and in its treatment, and in init
censure omission, or bad arrangement of matter,
carelessness, [and] awkwardness of expression."10
The concluding pages of his treatise Erasmus
method of instruction in reading and in literary critic
discussing an example of classic literature, he though
should i

begin by offering an appreciation of the author,
what is necessary concerning his life and surround
talent, and the characteristics of his style..S
generally, it is advisable to introduce every
read by indicating its chief characteristics,
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 its argument . . . Most important is it that
t be brought to learn for himself the true
f such criticism, that he may distinguish good
from mediocrity.}!

methods of instruction, Erasmus places great store in
acter, and learning of the master. This enormous
he says, "involves time and trouble to the teacher, I
it is essential."!?

her category of Erasmus’ educational writings, those
ed with a more efficacious method of instruction,

assing example, his De pueris statim ac liberaliter
atio. This declamation, dedicated to the thirteen-

. William, Duke of Cleves, was written in 1529 as

ering very old age. Actually it was a revised
B. C. Veerstraete calls an "illustrative appendix to
‘rhetorical treatise De copza verborum ac rerum
lemonstrate one of the main principles of De copia,
argument might be expanded from a synoptic outline
rically developed treatment of the subject."!® This
d appeared around 1509, yet Erasmus realized by
ueris was not just a rhetorical bauble, but a serious
s convictions regarding the mjustlces which marred
m ethods of children’s education in his age. His
yarents and instructors whom he implored to accept
for children’s moral, spiritual, and intellectual
The argument is essentially psychological; throughout
oven the implications for a child’s character of this
‘4s justice. Since a child’s character begins developing
of birth, it is essential that his education begin at
. New parents, he says, set great store in carefully
e child’s physical well being. "Why then do men
of our nature, the nobler part, whereby we are
pen; we bestow, justly, our effort upon the mortal
& we slight regard for the immortal spirit."'* His
into psychology and society are revealed in his
He rejects learning by strict memorization,
L process denies the student the opportunity to
‘express his own opinions. He strongly urges that
combined with refreshing activities as means of
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inspiration. Since the evolution of a child’s characte
sensitive to adult models, both at home and schl
immeasurable 1mp0rtance that examples of wholeso
conduct be set in both places. As evidenced by his sugj
pervading mood of De pueris is Erasmus’ heartfelt con
children. Acts of physical punishment to enforce dis
encourage studies were abhorred by Erasmus, who reme
days of monastic education. In his picture of an
atmosphere filled with serenity and encouragement, he n
in mind the family school of his dear friend More. Tk
was also in Vives’s mind when he described the ideal aca

Erasmus was also well aware of the need for chi
encouraged in those subjects in which they had @
aptitude, without being punished for a lack of excelle
arts in which they had little natural inclination.
consciousness of what it means to be a child,"” M
imparts, "which gives its modernity to the De pueris,
age which regarded children as small copies of the
[Erasmus] never forgets that a child is an individual, an

It is often said of Erasmus that he, to a greater
most, adhered to a golden mean in forming whatever
ever had. It was in this adherence to the middle way
so ironically radical. Whether it was a choice bety
Church and Protestants, France or the Empire, the Ci
the advocates of vernacular, he could not or would not
to the ultimate exclusion of the other. His deter
understand an issue from all points of view set him ap
from most individuals of his day and to a large deg
modern society. Nor was this innate sense of harmony
forgotten when his concerns were educational. Erasmus
that only by disciplined, yet compassionate, guidance ¢
most effectively discover his own talents and have the
make use of them properly. The ancient languages mad
to bequeath the golden mean to others. Through
knowledge of Christianity and the ancients was I
harmony and given proportion. Latin alone w
international medium by which all people could
through which the greatest wealth of knowledge had bee

Margaret M. Phillips correctly asserts that "Erasmus
free will, and in the power of redeemed humanity to re
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f God."'® By the acquisition of knowledge, he

1ld learn much from the past about wisdom and

ing one closer to the spirit of God. Sharing these
‘More and Vives, the spiritual heirs of Erasmus.

n' introduction to him as a great moment of
careers as humanists. In their dedication to
eciated the debt owed to him.

ence as an educationist differed from Erasmus’
_qualitatively; More’s was neither so extensive nor
. They both derived benefits from the other’s
vever: More from the inspiration Erasmus provided
judies, and Erasmus from the shining example of
m which More’s life and school exemplified. The
een the two leading figures of the Northern
e of the most famous in history--almost proverbial.

they met in London in 1499, they retained the utmost
pect for one another. More figures prominently in
inous epistles and we in fact know much of More’s
Erasmus preserved.

manist More served the cause of education quite
n either Erasmus or Vives. Even after he had become
humanist of the Enghsh Renaissance and was, as
ed him, the one genius of England, he never penned a
ly concerning education. More’s influence as an
as mainly expressed by references he devoted to
s works and letters and by the model which his own
it Chelsea provided for the intellectual community of
se. In October 1515, he wrote a long letter to Martin
ply to Dorp’s attacks upon Erasmus’ Encomium moria
~of the Greek New Testament. Dorp, a Dutch
president of the College du Saint-Esprit in Louvain,
Old Guard of medieval scholastics who opposed the
of humanism. He was completely outraged by the
ly misinterpreted Erasmus’ irony and sublime calls
 said the frivolous Erasmus would be better to write
sdom.” But he was also a dialectician of the type to
s were so opposed. He voiced what most of his
jans also voiced: that Erasmus and humanists in
capable of successful argumentation as compared with
In his reply to these insults, More took the
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opportunity to declaim on the current state of dlalec
to defend Erasmus’ intellectual integrity: "Is it yo r
Dorp, that everything is thrown into confusion by Erasm
he is ignorant of the nature of dialectics...and that
comprehend what almost all schoolboys know?"17 No, s
one is so skilled in rhetoric as Erasmus, then hi
understands dialectics. The two are "no more distinet
fist and the palm of his hand, because dialectics binds to
tightly the same thing that rhetoric elucidates.”'® i
that recurring tenet of humanism: that dialectic
unimportant, but should have complemented rhetoric aj
and not been emphasized to their detriment. The ¢
state of dialectics according to More was perfectly in k
the opinions of Erasmus and Vives: the art was singulas
the folly and puerility of its objectives and the utter a
which it was demonstrated" (. . . in these rowdy de
reason is subordinated to shouting and men reach th
spitting at one another because their self-control an
shame are forgotten.)'’® As a devout humanist, Mo
argument to the ancients and asked if Aristotle,
Augustine would have accepted such debates. Such farci
destroyed the "pure tradition of the ancients." In conji
his argument against dialectic, More also took aim at i
of grammar. Scholastics, he claimed, whiled away
dissecting words and creating fantastic rules that they
people must use. Whether advocating the use of Gree
return to a purer grammar, or attacking dialecticism, M
only rushing to Erasmus’ defense, he was attemptmgl
over to the humanists. In the context of his letter, h
contention were really one continuous argument: the h IT
more qualified theologian than the scholastic. A cha
Northern humanists was that they had a tight
communication and sought a united intellectual commur
no doubt that by his argument More wanted to convert
this he was successful; the Dutchman eventually lauded |
his work. To achieve his intentions, More applied the
tone and employed one of the most fundamental h m
that of subtle persuasion.

If it can be said that his letter to Martin van j
primary objective the condemnation of dialecticism,
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1 1518 to Oxford University exhorted the foundation
arning. More heard that at Oxford there was a large
ervatives who not only opposed liberal education,
2k, but harassed those who attempted to acquire it.
ders of this group, the Trojans, had the audacity to
‘the New Learning. In the presence of the king,
n service, he "babbled not only against the elegance
Roman literature but against the liberal arts
‘Here is the essence of More’s appeal:

as secular learning is concerned, no one
at salvation can be attained without this or any
| of education. Yet this education which he calls
pes prepare the soul for virtue . . . Furthermore,
‘some who derive from knowledge of natural
vay whereby they ascend to the contemplation of
ngs. They build a path to theology through
sophy and those liberal arts which this man
as secular . . . How can theology . . . be
ithout a knowledge of Hebrew, Greek, or Latin?
Il not make mention of the New Testament
written almost entirely in Greek! Nor need I
that the most ancient and qualified of the
s of the Scriptures were Greeks.?!

oquent letter, More called upon Oxford to match what
y had begun: to dedicate a college to the studia
Aost assuredly More’s urging and pressure (he was not
his influence) had some effect, for in that same year
nd John Clement was appointed Greek Reader in the
Corpus Christi established as an institution of the

cerning himself with the content and object of
s also interested in the educational system. In 1516
Utopia, the definitive socio-political treatise of the
which described the attitude towards education on
where." For instance, the figure Hythlodaeus refers
Utopians "in whom they [the fellow Utopians] have
childhood an outstanding personality, a first-rate
d an inclination of the mind toward learning."?> This
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indicated a psychological approach to understandin
abilities for future studies much like Vives suggested
descnptxon of the island’s culture, Hythlodaeus goes o
that "a large part of the people, too, men and

throughout their lives, devote to learning the hours whi
free from manual labor."?¢ This devotion to the educatic
as well as men was quite important to More, and not
he had three daughters. He insisted that education i
knowledge and wisdom of women. In a letter to Willian
of his children’s tutors, he said that "if a woman to er
should build an outwork of even moderate skill in
she will have more real benefit than if she had obtain
of Croesus or the beauty of Helen,"?5 3

Such a devoted interest to the teaching of gn‘_
boys, was given form in the school which More estak
own home. Often called the Chelsea school, it is mer
he first initiated his children’s education in the famil
in London, and continued it in Bucklesbury, then
Besides More’s own four, his school came to include
children, including step- chﬂdren nieces, nephews, and
ev1denced a particular concern because he was constant
ministerial duties at Westminster and the Court -l‘
could not supervise the children’s education more.
response to this situation, he maintained a constant
with the school when away. To insure a superlative
employed tutors in whose scholarship he was confic
those were John Clement, later appointed a Reader
William Gonell, who had worked with Erasmus whe
England.??

Doubtless More was, if not demanding, then
encouraging the pupils to pursue their studies dﬂl
curriculum was quite liberal and included leisure act1
more formal classroom subjects. It was More’s fi
learning did not stop in the classroom. The most ir
was Latin. Others included Greek, astronomy, theolog
logic, and mathematics. Although the latter usuall_
geometry, More probably began to include arithm
realized his own deficiency. He was helped in this
Cuthbert Tunstal, who dedicated to More a Latin
arithmetic,?8 1
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the learning of Latin, More employed the method of
on, first from Latin into English, and then back
was attained in Greek by studying the styles of
\enes, Herodotus, Aristophanes, Homer, and Euripides,
' Terence, Plautus, Virgil, Horace, Cicero, Caesar,
ne, and Jerome. He supervised the progress of the
puraging them to write him letters in Latin wherever
® rephed with loving communications of approval and
and gave them bits of advice for improvement if
of the leisure activities which More sponsored to
were music, both vocal and instrumental, and
'u of household plays which he often wrote.

ore’s school was the product of his love for his
r young people in general. His affection was
“desire for them to be contented, pious, serving
thought the best way to achieve this was through a
tion. His hopes were best expressed in one of his

my children to avoid the precipices of pride
iness and to walk in the pleasant meadows of
. not to lament that they do not possess what
usly admire in others; . . . to put virtue in
lace, learning in the second; and in their
eem most whatever may teach them plety
charity to all, and Christian humility in

s no more fitting tribute to Thomas More’s
‘humanist than this "prayer” for his children. This
chool which it described symbolized the best of
ation and its ideals. Indeed, the Chelsea school was
of humanists throughout Europe. Its fame and
roughout the network of scholars, some of whom
ea and others who had not. It drew the praise of
id diverse men as Guillaume Bude, the Bishop of

nald Pole. In one of the many tributes he paid to
us proclaimed: "You would say that in More’s house
‘was revived. But I do the house injury in
h Plato’s Academy . . . I should rather call it a
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school, or university, of Christian religion."30 4
Neither did Juan Luis Vives, a frequent visitor to Mo
spare his encomia of the school. The two met in I
Vives’s first trip to England and very soon after More
family into the Chelsea manor. More’s warm and 4
congenial family, his devotion to Erasmus, and, not
wonderful school immediately captured Vives’s heart,
astounded at the undoubtedly professional instruction and al
conducive to study, and commented often in his letters u
success. Of More’s daughter and most proficient student, }
he was especially impressed and said so in a letter
published with his [Vives’s] De conscribendis epistolis.
More first became aware of Vives through correspond;
Erasmus which praised the young man’s abilities as &
Erasmus also sent a copy of Vives’s diatribe against sche
Adversus pseudodialecticos. In a reply, More admitted ths
never seen anything more elegant or learned."3! He asked
“How often do you find anyone . . . who at such a young
completely mastered the whole orbit of disciplines? . . . it
the best to have steeped yourself in the liberal arts b
them in such a way that you can pass them along to othe;
by teaching them; and who teaches more clearly, more ples
than he?"3%2  This admiration for Vives continued
More’s life, and his devoted friendship was reciprocate
recommended the Utopia in many of his works including i
studii  puerilis, written for Princess Mary, and De
disciplinis. He also remembered the family school i
disciplinis, for he surely had the memory of it in mind
described the ideal Academy. It was at More’s home in Ch
Vives became acquainted with many of the English human
garde such as Linacre, Lord Mountjoy, William Latime
Reginald Pole, John Fisher, and Cuthbert Tunstal. This was
invaluable gift of patronage on the part of More to a ¥
just beginning to make a name for himself in the learne
northern Europe, a young man who would contribute to ed
a manner quite different from either More or Erasmus.
Though Erasmus once wrote of Juan Luis Vives in
More, "he is one of the number of those who will oversh
name of Erasmus," history has proved just the opposit
figure of Erasmus has dominated the intellectual histor
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issance. And despite the injury suffered by More
gland’s history of antipapism, he also has been admired
throughout the west for his brilliance and character.
ho is just as central a figure in the history of
been widely neglected and virtually forgotten by most
the end of the eighteenth century. In brilliance and
as the equal of the other two men, and twentieth-
have readily agreed to his importance in the
ssance. Perhaps he has failed to fire historical
gcause he was not a Lord Chancellor or a martyr like
‘he have a vast correspondence and become embroiled

ducationist, Vives was hailed in his time as a new
as regarding education that Vives produced his most
ary works, Adversus pseudodialecticos, De tradendis
> institutione feminae christianeae. Many of his
. education were quite novel. His appreciation for
of nature and what would later become known as
method of investigation predated the Scientific
id was strange to More and Erasmus. Even his
vernacular usage, though initiated by Italian civic
{;s. Quattrocento, was not yet widely supported in the
rth, least of all by Erasmus. Yet, his most significant
De tradendis disciplinis, most closely associated him

Quintilian’s Institutio oratoria of the first century
ne written such a comprehensive work on education.®
ffers a system which could have served for what he
ed the most important aspirations of a humanistic
preparation of the individual to be an active
ociety and a humble servant of God. Neither More
er formulated such a comprehensive system of
jut all of the originality and individual scope of Vives’s
not earned him timeless renown enjoyed by his two
jates for many reasons. First, he was a Catholic
iting in the Northern Europe of the Reformation.
s the habit of many authors during the era to borrow
her thinkers without giving them due credit. Later
quently borrowed Vives’s ideas and words without
s source, Third, Vives was more purely an educationist
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than More and Erasmus, and thus did not win the san
theological, and political fame as they did. And
radical changes made in educational theory as a result ¢
to educate the general population which began in th
century. Educational theorists since that time have cons
how the few c¢an receive the finest education in
environment, but how the many can hope to receive
education in the available environment.
Like Erasmus, Rabelais, Bude, and s¢ many othe
Vives became a zealous devotee of‘ humanism out of
strong disgust with scholastic education. He was well-arr
ensuing life~long battle, since he had enjoyed the
master dialectician during his five years of study in Par
The first strong indication of Vives’s new op
expressed in a book entitled, Adversus pseudodialecticos, |
Louvain five years after his departure from Paris. Inte
he poured forth all of his knowledge and skill in dialect
an eloquent and acerbic diatribe against the dialectic ftg
had remained loyal for so long and which he had master
His attack certainly delighted his humanist peers.
Erasmus dated 26 May 1520, More expressed his
Vives’s ability to combat the dialecticians: ".
against the pseudodialecticians fills me with peculiar p!
because he mocks those silly subtleties with witty ba
them with valid arguments and knocks them off th
irrefutable reasoning. Erasmus responded with similar

served for a long time."3® Throughout his life Vives ¢o
philippics against scholasticism. He dedicated his
corruptarum artium to this cause. This book, chiefly
aspect, served as the first part of his De tradendis
published in 1531.

Yet not all of Vives’s concerns with education 3
critical. Most of his educationist writings had more posi
From the time of the publication of Adversus pseudod
1519 until his monumental De disciplinis, he produced.
books outlining educational programs for certain gn
women and the poor. Those works concerning female
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\institutione feminae christianae, De officio maritiai,
studii puerilis, are the better known. This is so, not
were original in their aim, but due to Vives’s
s on the subject and the importance accorded them
s as More and Catherine of Aragon. It was at the
Jueen, a fellow Spaniard, that Vives wrote De ratione
or the Princess Mary Tudor. Her education followed
s precepts. The tender regard Vives held for his
r spurred his devotion to women’s education. His deep
educated woman is depicted in his letters, especially
n of the education provided by More for his daughter
s necessary objective of a woman’s education, Vives
to prepare her morally and domestically so that she
ly prepared for the role of wife and mother or nun.
al curriculum included studies in Latin and vernacular
ational readings by Christian and pagan writers, as
“habits to be encouraged in a pious young woman.
imiration for women, Vives was still very much a
s age. The educational programs he proposed for
quite distinct and their goals entirely separate from
for men. Ladies were still expected to fill their
les. For instance, a thorough training in proper
{ latin grammar prepared a woman to teach her own
Vives never expected ladies to teach young men. He
f women began training men in higher learning, their
‘cunning would combine with their education to have a
ect upon the males.

atest of Vives’s constructive works on educational
‘De tradendis disciplinis, completed in 1531 at Bruges.
hievement which most earned him fame as the new
he ideas which he propounded in De disciplinis were
es of the Institutio. It is true that Vives incorporated
' Quintilian which he admired, but he drew upon the
hilosophies of the entire western European tradition
stotle, Cicero, Augustine, Petrarch, Valla, and even
More. Like Quintilian, Vives was the representative
f his age, the Northern Renaissance. It was his
n De disciplinis to incorporate his heritage with his
‘and the aspirations of the New Learning into an
ystem suited to the needs and situations of his own
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time. It is a further indication of his genius that D
not only utilized past and present to the benefit of his ¢
also looked into the future. His proposals for the
preschool children in order to determine their education
as well as the direct study of nature to gather infor
formulate hypotheses anticipated the more formal
psychology and empirical research of the future. De dis
Vives’s comprehensive handbook telling us why e
important, what is to be learned, and in what manner
transmitted. Humanism originated and flourished in th

and for those whom it influenced, a primary objective
greater piety in a student. Before men of later centur
the use of humanistic skills for secular reasons, Chris
a central concern. For Vives, this concern remained as
it was for More and Erasmus. Piety, he said was a co
men to lead their lives according to their faith. Educat
insure piety, but a learned man could lead a more pious
unlearned one. It is important to indicate the dis in
between piety and faith. Education could lead to greate
was not necessary for stronger faith. Though the;
inherently bad knowledge, Vives did believe that a
mistaken appreciation for some knowledge could be d
piety.
The subject of study dwelt upon most in De discipl
of languages. Expounding the theme emphasized by Ei
More, Vives advocated language as the most important fc
it represented the medium by which knowledge was trz
addition, through the study of pristine ancient Greek and
Latin, philology was able to discern the truths hidden
secular and sacred manuscripts. Vives suggested sever
mastering these languages such as using notebooks
vocabulary and translate and reverse-translate from wve
Latin and then back again. He believed rhetorical
grammar were best learned by the extensive reading of |
texts as inspiration, but not as strict guides because in
and creativity might be stifled. Yet, as pointed out, Vi
novel among his peers in recommending the study o
languages because they were beautiful, useful, and faci
learning of Latin. '

But he said, "let those who study remember, that if:
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'wledge by the study of language, they have only
ates of knowledge."3” These studies "will enable
e to those facts and ideas, which are contained in
like beautiful and valuable things are locked up in
ves discussed in particular the studies of dialectical
pdy, mathematics and geometry, physics, and
logic and dialectic he emphasized their importance
onal thinking and as a "means whereby we can test
. false by simple well arranged rules."® He also
hat which he so often criticized, the glorification of
fory to the detriment of truth. In the study of
es, Vives emphasized not only the perusal of the
. speculations of others, but most importantly the
1 of nature itself. The student needed to learn to
ptions upon actual observed behavior. This
rancis Bacon several decades later. Still, Vives
ture study was not healthy for those who doubted
everything, especially those weak in religious
for those only interested in wasting their inquiries
lectual diversions.

her evidence of Vives’s devotion to the education of
0 that amidst his treatments of different pedagogical
terjected advice on recreation: physical recreation,
v have more bodily alacrity lest the intellect be
by ill health"® and mental recreation which "will be
bjects of the higher studies."#! Nor was the spirit
 Vives never forgot that the light by which one
0 be the light of Christ.

wledge, professional and practical, remained to be
2 boy reached manhood and completed his basic
aspiring physician required a thorough knowledge of
pharmaceuticals, and of anatomy. Vives divided a
into two subjects, Dietetics, what we would call
dicine proper. "Medicine is peculiar to the particular
ss, and to particular people (viz. the sick); whilst
eference to all men, and at all times."4? It is
ote that Vives made an exception for medical studies
aded to no others. All literature, history, grammar,
were to be studied before professional work began.
gs and studies of the literary arts he (the medical
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student) will say ‘farewell’; his attention will be bent and
forward to this art alone."*® With regard to practical ki
Vives included the study of anything which was useful in
of men such as architecture, husbandry, textiles, navig
many other subjects. Everyone, he said, should attempt cu
all practical subjects and supplement this by investigation.
easily accomplished outside of school and indeed for or
life, ]
Practical knowledge Vives differentiated from prac
The latter was "the skill of accommodating all things
made use in life, to their proper places, times,
functions . . . Practical wisdom is born from its paren
and experience."#* In the advancement of practical w
recommended the study of three general topics: hi
philosophy, and law. History he pictured as a delight,
wisdom handed down from our ancestors in the cup of
Moral philosophy was associated with practical wisdom
increased lucid, conscientious, optimistic judgment; "all th
of Moral Philosophy have been prepared, like an ar
support to reason."4® He described the diversions
philosophy as ethics, economics, politics, and
Jurisprudence was seen as critical for the maintenance of
justice in society and he assigned a certain responsibility
To be mere fonts of uninspired legalism, to support the
law while denigrating the truth, he commented, requ
understanding nor judgment.” On the contrary, "if it is
of a true and thorough jurisconsult to explain the sen
of laws, as to discover the justice that is present in ea
this surely demands philosophical knowledge in a mi
discussed methods of legal education as well as criteri
themselves: laws needed to be known by the public and 2
the vernacular. Furthermore they were to be accomr
different men, written in accordance with love and har
approved by the majority of the population. 4
Besides the broad range of subjects he canvasse
educational perspective, Vives displayed a keen inte;
teaching environment. Like Erasmus and More, he r
attention which needed to be afforded the
qualifications of a teacher and the location and atm
school. More so than they, he developed these theme
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De tradendis to them. It is important to remember
by Vives to Erasmus and especially More upon this
e saw earlier, Vives was greatly inspired by More’s
‘the ideals of an educational environment in his
. Yet in teaching experience, Vives was the most
he three, and this was surely instrumental in his
f the subject. He urged teachers to discourage
sputations between pupils, but instead to promote
us characters. He emphasized the need for moral
nd an interest in learning to begin at home, and gave
arding the disciplining of pupils by teachers. His
» individual he also expressed in his discussion of the
5, interests, and wits inherent in pupils. Erasmus in
advocated the testing of children to determine their
" but his development of the subject was not as

integration of learning with piety, Renaissance
d teaching to a divine mission. This sense of mission
| vividly in Vive’s aspirations for the teacher,
ich just as easily could be attributed to Erasmus and
. II of De disciplinis he exhorted:

[professors or masters] pity the human race,
d forsaken amidst so many dangers; let them
t that their heavenly Lord and Master is calling
 are the light of the earth’; ‘Ye are the salt of
| And if the light is obscured who will be able
yd if the salt hath lost its savor, wherewithal
e salted? Therefore let professors and masters--
disputation and divesting themselves of pride--be
arned and practical, and spend their lives
sly so that they may mutually help each other,
that they are doing God’s work. For he who
rother who is labouring for the truth, not only
man but also the truth, and shows himself a
f God, from whom proceeds all truth and who is
e highest truth Himself, pure and perfect.*?

divine mission, that they were lights of truth, was a
ong Erasmus, More, and Vives. For them education
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was a religious crusade at the head of which was Christia
The greatest educational triumphs of Christian humanisi
during the last decades of a united Christendom. The ne
humanism’s influence upon education occurred in the
century with one fundamental difference: education was
regarded as a fulfillment of one’s duty to God. By thi
More, and Vives would have been saddened if not surpr
Christocentric understanding of education’s role was fl
around which the humanists built their program. The
humanism, which we have discussed such as its philc
didactic concern for classical language and knowledge, i
rhetoric, and the historical perspective which its adher
their observations and studies--all of these were of
primarily because they imparted wisdom, and thereby, pit

Beyond their eloquent advocacy of  these
characteristics, More, Erasmus, and Vives made their oy
contributions to educational theory. Thomas More’s i
chiefly in the example he set, not efficacious only be
internationally renowned school, but also because of h
reputation as an honest scholar-statesman. These
credibility to his school and his writings. Erasmus and
more similar, due to their creation of complete educati .
Where they differed, Vives seemed to gain from
experience in teaching and appeared to develop certai
educational techniques with greater insight. Erasmus’
an educationist is certainly well supported by his 1
posterity remembered his endowments to education moi
of More and Vives, his reputation is deserved if for
than the influence he exerted upon them and the i
provided. Vives's forgotten fame as the "new" Quintili
deserved, primarily because of his skills in rhetoric, @
languages, his eloquence, and the breadth of his theo
was denied the recognition of past centuries remains
history.

NOTES
*This paper was the prize winner in the annual

Writing Competition sponsored by the Federal Arcl
Branch and the Georgia Association of Historians. :
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