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The institution of a tuition-free national primary school
system in France coincided with an acceleration in the tempo of
industrialization with all its attendant problems of
urbanization, unemployment, and working class organization,
The public school system, which celebrated its centenary a few
years ago and which often has been hailed as the greatest and
most durable achievement of the Third Republic, was not a
wholly new creation., It maintained most of the structural
features that had characterized French education since
Napoleon, But, because the men who formed the new republic
believed that the public schools must maintain religious
neutrality at the same time as they provided moral instruction
for the children who attended them, a non-theist course was
mandated to replace the traditional catechism lessons in the
curriculum. The purpose. of the course was to instruct the
pupils in their duties to themselves, to their Ffamilies,
teachers and employers, and to the nation,l Texthooks for the
course, often written by leading academicians and civil
servants, followed a Ministry of Education syllabus.? The
morale textbooks unabashably preached the gospel of work and
attempted to instill in their readers a positivce attitude
towards hard work and honesty and a repugnance for certain
moral vices, especially those of laziness, theft, drunkeness
and improvidence. Although no school system has ever attempted
to train its charges to become bad citizens, lazy workers, and
cowardly soldiers, the emphasis placed on work and patriotism
in the schools leads one to an understanding of the effects of
a lost war on the post-war leaders. At the same time they
attempted to reconcile those on the lower rungs of the economic
ladder to their position in what Jules Ferry, the political
leader most responsible for the new obligatory school sgstem,
preferred to call the "social hierarchies" of the nation.

It was indeed to the 1lower ranks of those "social
hierarchies" that the new course and texts were directed: The
new free and obligatory system was intended to serve that vast
majority of the population who were to receive no schooling
beyond the primary level. Parents who planned that their
children would attend the state secondary system (the lycees)
sent them to private schools or to the special fee-paying
elementary schools attached to the lzcees,4 That parallel
systems rather than a democratization of the government school
system were intended is evident. Students entered the
secondary system one or two years before they were eligible to
take the examinations for the much prized primary certificate.
At the same time that the Ferry laws were passed establishing
the free system, a special certificate was re%uired for those
teaching in the fee-paying primary schools.? Thus the new
public schools of France and the new course in morals were
intended to provide terminal education for the children of the
peasants and workers of France who would leave school and enter
the working world at the age of fourteen,

The scheduling of the morals course at the heginning of
each school day is one indication that the governing elites
were cognizant of the singular opportunity the course provided
to mold the attitudes of most future citizens of the republic.
It was thought that although other academic subjeckts neglected
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in childhood could be learned as an adult, the fundamental
principles of morals, defined as the science of duty, had to be
learned in early childhood or not at all.® The morale texts
took on an added limportance because they were conceived to
replace religious instruction: if heaven could no longer be
oromised as the reward for a good life, the satisfaction of
social (community) cooperation, of hard work and tangible
rewards could provide a convenient substibute, TIn a like
manner, if the torments of hell could no longer be used as a
deterrent, those of social ostracism, extreme poverky, and
prison were pressed into service.’/ The morale texts defined a
secular code of ethiecs to guide the 1lives of republican
citizens, The goal of the course as defined in the syllabus
circulated by the Minister of Education was "to create and
maintain among the pupils a group of moral attitudes,
appropriate to prepare them for the lives which awaited them in
Society."8 The instituteurs and institutrices, trained in the
expanded state normal school system, were reluctant to begin
their day's work with the off-the-cuff civic sermon the
education ministry sugqested‘q They preferred instead to rely
on the texthooks chosen within the administrative structure of
each department, The texts replaced the commandments by the
relevant articles of the Code and the parables by anecdotes and
cautionary tales illustrating the major point of each lesson.
In many respects kthese texts were a secular version of a
catechism and displayed none of the ambiguity that often
characterized ethical discussion., Ernest Lavisse, probably the
best known historian -of the pre-war republic, head of the
modern history section of the Sorbonne and a member of the
French Academy, whose textbooks were oublished under ULhe
suggestive pseudonym Pilerre Laloi, carefully explained in a
preface how his volume was to be used, The fteacher should
first read the text aloud, section by section, several Ltimes.
At each step he was to ask questions to be sure that the pupils
understood and retained the material. when the story at the
end of the chapter was read the children were required to
reproduce the anecdote in their own words. The synopsis of the
story had to be learned by heart,l0 The Lavisse texts were
very widely used. Nearly every memoir of the period mentions
them and other authors of morale textbooks borrowed his petites
histoires to illustrate their points,

A major Ffeature of the moral lessons was the emphasis
placed on the importance of the schools FEor Lhe nation's
future, Albert Bayet, in a textbook written in collaboration
with Alphone Aulard, who held the <chair of the French
Revolution at the Sorbonne, was precise on the major goal of
education: "To be useful to other men and to become a good
farmer or a good worker one must be able to read and write.,”
Without this basic knowledge one was forever dependent on
others and could neither be a wuseful worker or a good
citizen.l2 The author revealed how little he was aware of how
other groups in society acquire their skills when he insisted
that farmers must read agricultural books to learn the best
ways to raise grain and to fertilize the land. This useful
information would increase their skill and enrich them.!l
Indeed there was nothing done at school which was not seen as a
preparation for the workplace, Even physical education was not
an exception: "In all the lay schools of France the teachers
instruct their pupils in gymnastics. Tn this way_ all will be
able to become adroit and vigorous workers."14 A1l this
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physical adroitness and all this knowledge, confined to the
rich in times past, were readily available under the Republic
where devoted teachers had nearly everywhere increased their
contribution by adult evening classes, Because this knowledge
added to human happiness and to good workmanship citizens
should insist that their deputies vote to increase the
construction of lay schools.l5 The rhetoric has the smell of
the counting house., If leaders in the educational field were
concerned that the children of the republic be grateful for
their school they were no less concerned that the bourgeois
taxpayers recognize "the necessary 1link between a healthy
marketplace and a proper civic and moral education,"

Along with this positive attitude towards education, the
pupils should have an affirmative attitude towards society,
They were instructed that it was dangerous to believe that one
would be happy if one were rich; the truth was that wealth
created boredom and anxieties.l’ Yet, it was legitimate to
strive for comfort provided that it was seen as the reward for
work.18 work was the first duty to the country and to
oneself,19 railure to work was a violation of justice, for if
the farmer did not raise grain, men would starve; if miners did
not extract coal, people would freeze; if shoemakers refused to
work, the citizens would not be shod.éo

Along with consistent work, another condition for material
success was frugality: "work is the right hand, saving is the
left, in the acquisition of wealth." One should not spend this
money uselessl¥. Prodigality was foolish and one always lived
to regret it.2l one could only arrive at a comfortable 1ife by
sobriety, rigorous economy, and depriving oneself of
commodities and pleasures,Z22 In Lavisse's sketch of the
perfect working class couple where the fullness of mutual
duties and respect were found, the wife (Jeanne) weekly divided
her husband's pay packet into a series of little envelopes
including ones for the mutual aid society and for the savings
bank. Each night before retiring she totaled the expenses and
receipts for the day in her notebook. Lavisse pointed out that
although she had three children, she was still able to add her
part to the family finances by taking in ironing at home23
Compayre instructed his young readers that the sober worker who
used forsight rarely fell into extreme poverty, because he was
able to rely on the savings he had placed in the bank. 24

The family provided the future farmer or laborer his
earliest lessons, It was the duty of the child to love and
obey his parents and to aid them financially in their old age.
This system was only fair, because the child was supported when
he contributed nothing--again the cash nexus. The obligation
to obey extended to all that the parents commanded. Those
children who made a practice of not accepting orders without
prolonged discussion were unreasonable because children often
could not understand parental motives, The proper course was
to obey promptly, Tt was pointed out that failure to Ffollow
the directions of parents justified French law in imposing
serious punishment, including detention in a Thouse of
correction. When the authors insisted that teachers must
receive the same obedience and respect as parents, a logical
rationalization was that the same deference should be extended
to future employers.?5 If the child should be submissive to
his parents, so must the worker Ffollow the directions of his
employer who owned the machinery and who assumed the financial
risks,?
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Likewise, personal habits must be formed in the home:
order, cleanliness, moderation in eating, avoidance of
quarreling and sensuality, One practical rule that prepared
well for a life of work:

Lever a cing, coucher a neuf

Font vivre d'ans nonante-neuf.?
If one could not say that cleanliness was next to godliness,
one could use the concept to defuse class consciousness: after
all, "The deepest social separation is that which divides dirty
and brutish people from clean and polite ones; it's up to us to
be in one class or the other: what divides us most is dirk,"

All these firm moral habits would aid the student when he
arrived at his destination--the workplace, Here punctuality
would be most important; there should be no reluctance to begin
work on time., It was especially important to work when the
boss was not watching; 1if one did not one was a thief.29
Laziness could only cause difficulty for the worker. Tt was
also the root of boredom and the lazy person would end by
becoming a "do-nothing"--a situation which inevitably led to
crime, At this stage of French industrial development workers
were frequently fined for absenteeism and tardiness. AS was
his practice Lavisse reinforced his lesson with a cautionary
tale, Constant was a pupil who decided not to go to school on
Monday because he had played hard on Sunday and felt totally
weary, He later transferred hnhis bad habits of tardiness and
absenteeism from school to the workplace. The reader was
hardly surprised to discover that Constant's ultimate fate was
prison_3l The somber tale had a precise point, The key to
Constant's downfall was his initial absence on Monday; the
tendency of French workers to celebrate "Holy Monday" came in
for condemnation immediately following the story of Constant,
Celebration of this feast, which occurred fifty-two times a
vear, consisted in late sleeping and dissipation--the precise
type was pictured in the text by a working class group gathered
around a table in a café, raising their glasses in a toast, as
one of their number sinks beneath the table, 32

In all of these exhortations to work hard there was Lthe
theme that to shirk work was to steal from the employer. From
such a premise it could easily be deduced that the manuals were
unfavorable to working class agitation and to strikes. They
conceded that strikes were legal but they emphasized that the
law protected those who wished to continue to work, MNone of
the texts has a favorable protrayval of a strike or of a union
leader, Strikes invariably failed and their fomenters, often
drunken demagogues, were responsihle for gebting young workers
into difficulty with the law. Statutes were quoted to indicate
the punishment reserved by the law for strikers who used
threats or violence against those who were willing to work--six
days to three years imprisonment and from sixteen to three
thousand francs fine. Because the government had an obligation
to protect people and property and to guarantee the right to
work, it frequently sent troops into disturbed areas, The
pupils were instructed that workers should be animated by good-
will rather than feelings of envy. Strikes were inherently
dangerous; hard work and savings were the preferred paths to
progress.ﬁ Compayre couched his argument in favor of
industrial peace in a twelve page series of letters between a
worker attending a union conference in Marseilles and his
former schoolmaster., The schoolmaster reinforced his argument
by pointing out to his Ffocmer student, Georges, that if
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employers did not invest their capital in factories and
machines where would be no work Ffor the working class. He
concluded his final letter with the statement: "There will
always be rich people and poor people, bosses and workers; it
is the law of nature."

Perhaps a shrewder psychologist, Lavisse preferred to tell
a tale of industrial peace. Monsieur Leclaire, a former worker
who had become a foreman and later a great manufacturer, was
the very model of a good employer. Once his fortune had been
consolidated, he turned his attention to the condition of his
wWworkers., He set aside a portion of his profits for a social
security fund--sickness, accident, and old age. The grateful
workers entrusted him with their mutual aid fund., Monsieur
Leclaire became president of their mutual aid society and was
assisted by elected worker delegates, Their first case was an
operative who had lost his arm in the factory machinery and was
awarded a pension of three hundred francs a year. The employer
quickly realized the advantages of his policy: the workers
became more zealous and attentive in their work and since
Monsieur Leclaire had invested the fund in his enterprise, they
saw that their work contributed to their welfare fund as well
as to their employer's profit. Monsieur TLeclaire further
stimulated their zeal by a bonus for extra work—--the more a
worker produced, the greater his wage. The workers recognized-
-indeed he told them--that he owed them no more than their
regular wages and they appreciated his benevolence. They were
not tempted to seek equality, They knew that Monsieur Leclaire
had founded the business, built the factories, installed the
machinery, and supervised the workmen. Justice demanded that
he receive interest on his capital and a return for his
expertise; besides he took a greater risk than all the workers
combined.35 This naive tale found favor with other writers of
manuals who used it in their textbooks. The rags-to-riches
theme was present in many of the manuals. Jules Simon told the
tale of an abandoned child who rose to become the schoolmaster
and mayor of his community.35 Louis Liard told of an orphan
who started out sweeping a shoemaker's shop and by hard work
and saving rose to own a business with more than two hundred
employees, On the road to success he also convinced an equally
poor childhood friend to give up socialism and Jjoin him in his
endeavors, The tale ended with the comment that each of the
two hundred employees could also become bosses and property
owners if they worked hard and saved,3

The above tales illustrate the social ethic of the leaders
of the Third Republic, At its base was the principle of
solidarity. The mutual interests of all in society, including
workers and their employers, should result in cooperation, not
in conflict. The workers should recognize the validity of the
existing property system; in recompense they should be provided
with their vital needs. The solution for all the problems of a
rapidly industrializing society could be found 1in <class
cooperation, The concrete social issues--unemployment, wages,
hours, working conditions--were not directly discussed in the
manuals; but in the corpus of their writing the authors made
clear their abhorrence of socialism.38 In support of the
existing system the textbooks insisted that the workers lived
in a democratic society, whose just laws insured equal rights
to every citizen, TInevitably this just society had economic
inequalities, aAll citizens did not have the same vitality or
intelligence, France's economic system contained its own
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correctives., Tf the rich misused their Ffortune and failed to
work they would end in ruin. One did not help the poor by
giving them charity but rather by providing them with an
incentive to work and helping them to find employment, 9 such
was the gospel of work.

No effort was spared to impress upon the pupils of the
national primary schools that non-manual workers put in long
hours on the job and deserved respeck, Doctors were shown at
the bedside of the «c¢ontagious poor, notaries were shown
surrounded by paperwork, and town mayors at the opening of new
bridges which would bring economic prosperity to their
communities.40 But il is the dual image of kthe capitalist that
is most interesting. Both protagonists appear in the Lavisse
manuals and each is presented as a poor man who became wealthy
through his own efforts, The first is Monsieur Leclaire, the
paternalistic benevolent owner of a huge textile plant, who was
described as a former worker and foreman., The accompanying
picture of him in frock coat, high collar and tie, handing out
prize books to those workers' children who were most successful
in school thas the factory complex in the background.41
Monsieur TLeclaire served as a good example of the kindly
factory owner, However, when Lavisse wanted to demonstrate the
virtues of unearned income he chose as his hero neither a
member of the visible bourgeoisie nor a modern industrial
entrepreneur, but rather a member of the pre-industrial
artisanate, a humble shoemaker., The children were shown
pictures of Gregoire, the shoemaker, in rolled up sleeves and a
work apron, explaining his capitalist philosophy with a
kerchiefed wife in the background. The accompanying story
began when a former apprentice returned to visit from Paris
where he had been infected with the socialist virus. Gregoire
set out to undo the evil influence of the big city. When the
apprentice stated that capital was the enemy, and that bhecause
of it the rich 1lived without doing anything except making
others work, the shoemaker responded that he was a capitalist
and had invested thirty thousand good French francs which he
acquired by hard work. Gregoire pointed out that through his
investments he had been able to help the nation and his own
community. When France was occupied after the defeat of 1871,
he was able to lend his saving to the government to meet the
extortion of the Prussians, Later he bought stock in a factory
which gave employment ko many poor people in his community.
When the former apprentice objected that Gregoire drew seven
per cent interest from the sweat of these workers, the older
man was indignant: 1if goods were equally shared out at eight
in the morning they would be back in the original hands at
noon, after the wastrels had spent their share in the cafés,
Nor would things be better if the state owned and operated all
enterprises, for the state had no criteria for the many choices
which would be forced upon it, Therefore the best way to
regulate economic matkters was to trust free competition.

For Lthe worker to progress as Gregoire purportedly had
done, he must be economical and not spend his wages on
unnecessary pleasures, Over and over, it was emphasized that
work and saving were the key to riches, Jules Simon, former
premier, pointed out how much money a family could earn if both
parents and all the children worked.43 1t was thought that if
one taught children the economic system according to Adam
smith, as adults they would understand why the government could
not interfere with the system, why unemployment was not Lhe
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employer's fault and why wadges sometimes had to be reduced. 44
Each person must be responsible enough to save part of his
wages so that he would be able to care for himself in bad
times, The implication was obvious, The needy had only
themselves to blame.

If the elementary schools of the pre-World War I Third
Republic were expected Lo turn peasants into patriots and
future voters into literate citizens, a study of the morale
texts makes clear that the schools were also attempting to turn
their clientele--the children of the workers and peasants of
France--into a disciplined workforce, All educational systems
are a vehicle for the transmission of the values of a dominant
political and economic group to the succeeding generation., The
authors of the morale texts--all high ranking academicians and
civil servants--exemplify nineteenth century bourgeois morality
and in their textbooks reveal their attitudes both toward the
pupils of the communal schools and toward the society which had
so richly rewarded them, 1In their vigorous defense of the
existing property relationship, and in their attempt to smooth
over social differences, one senses a fear that the Ilower
classes might attempt to transform the political democracy
France had become into a more egalitarian social system,
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